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FROM RESEARCH TO PRACTICE:  IMPROVING 

AMERICA'S SCHOOLS IN THE 21ST CENTURY 

______________

Tuesday, July 17, 2001 

House of Representatives, 

Subcommittee on Education Reform, 

Committee on Education and the Workforce 

Washington, D.C. 

 The Subcommittee met, pursuant to call, at 2 p.m., in Room 2175, Rayburn House 
Office Building, Hon. Mike Castle presiding. 

  Present:  Representatives Castle, Roukema, Hilleary, Ehlers, DeMint, Keller, 
Kildee, Scott, Woolsey, Hinojosa, McCarthy, Sanchez, Ford, Davis, Kind and Kucinich. 

  Staff Present:  Patrick Lyden, Professional Staff Member; Doug Mesecar, 
Professional Staff Member; Michael Reynard, Deputy Press Secretary; Whitney Rhoades, 
Legislative Assistant; Deborah L. Samantar, Committee Clerk/Intern Coordinator; Jo-
Marie St. Martin, General Counsel; Bob Sweet, Professional Staff Member; Denise Forte, 
Minority Legislative Associate/Labor; Ruth Friedman, Minority Fellow; Maggie 
McDow, Minority Legislative Associate/Education; Alex Nock, Minority Legislative 
Associate/Education; Joe Novotny, Minority Staff Assistant/Education; and Brendan 
O'Neil, Minority Legislative Associate/Education. 

Chairman Castle.  Good afternoon.  A quorum being present, the Subcommittee on 
Education Reform will come to order.  We are meeting today to hear testimony on 
improving America's schools through educational research. 
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Under Committee rule 12(b), opening statements are limited to the Chairman and 
the Ranking Minority Member of the Subcommittee.  Therefore, if other Members have 
statements, they may be included in the hearing record.  With that, I ask unanimous 
consent for the hearing record to remain open 14 days to allow Members' statements and 
other extraneous material referenced during the hearing to be submitted in the official 
hearing record. 

 Without objection, so ordered. 

OPENING STATEMENT OF CHAIRMAN MIKE CASTLE, 
SUBCOMMITTEE ON EDUCATION REFORM, COMMITTEE ON 
EDUCATON AND THE WORKFORCE, U.S. HOUSE OF 
REPRESENTATIVES, WASHINGTON, D.C. 

Chairman Castle.  I will now proceed with my opening statement.  I am pleased to 
welcome everybody in the room to the first, at least in this term of Congress, the first in a 
series of hearings on how best to strengthen and reform the Federal role on education, 
research, evaluation and dissemination, and, as the title in today's hearing suggests, 
successfully translate education research into practice in our Nation's schools. 

 With the House and Senate ready to convene the conference on H.R. 1, the No 
Child Left Behind Act, school administrators, educators and parents are already 
examining various strategies and methods to help their students meet and exceed the new 
and more challenging standards of accountability.  Yet, with few notable exceptions, 
precious little attention has been paid to education research as part of the whole debate on 
education reform. 

 Some say that 30 years of federally funded research, assistance and evaluation has 
had little or no significant impact on educational policies and practices.  To the extent 
that this is true, I believe this is due to the fact that there has not been enough value 
placed on the need for scientifically based education research as a means to drive good 
policy, effective instruction and, most important, student achievement. 

 For example, from 1967 to 1976, the Federal Government conducted the largest 
education experiment ever conducted in the United States, comparing more than 20 
different teaching approaches on more than 70,000 students in 180 schools.  Yet at the 
end of the study, all of the programs, those that were successful and those that failed, 
were recommended for distribution to our school districts, with some that were 
considered a failure in the study marked as exemplary and effective. 

 In part, this problem is due to the fact that education research activities are 
scattered throughout the Department of Education, even throughout the Federal 
Government.  As we learned from hearings last year, the history of education research at 
the Federal level lacks a specific vision and mission, and it never really found its place in
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the Department.  Perhaps this is best highlighted by the fact that while OERI is the 
Department of Education's main singularly focused research and dissemination program, 
these activities are not the major focus of the office. 

 I think that all of us here would agree that some reform and restructuring are 
needed, and most have agreed that improving student achievement, not protecting the 
current research structure, should be our main objective. 

 For these reasons, last year I introduced legislation, H.R. 4875, the Scientifically 
Based Research, Evaluation, Dissemination and Information Act, to reform OERI and 
institutionalize new high standards of quality to ensure that our Federal investments 
produce results.  Then and now, among other things, I will seek to insulate our Federal 
research, evaluation statistics activities from partisan or undue political influences, put 
the needs of our teachers and students first, insist on the use of rigorous scientific 
standards to identify and disseminate effective strategies and methods, and ensure the 
program evaluations are impartial. 

 Without a doubt my bill will be a departure from the status quo, yet I believe if we 
are to fundamentally reform education and make a difference in the lives of children, we 
must expect better from OERI, and there is no question in my mind that this can be 
accomplished. 

 I have already discussed the need to reform OERI with President Bush, who 
named it as a top priority in making sure that the Federal education programs produce 
results.  Secretary Paige, other Bush administration officials, and experts in the field and 
others have also expressed their strong personal interest in moving legislation forward.
In each case, including this panel, there seems to be general agreement that education 
research is critical to improving the academic success of our students. 

 I wish to thank each of our witnesses for taking time to be with us today, and I 
look forward to learning more about the changes that we need to make to move research 
out of the ivory towers and into our classrooms.  Among the topics I hope to hear the 
witnesses discuss are knowledge of how the structure of OERI can be improved, how 
education research efforts help in classroom practices and how Federal education 
programs can be independently and effectively evaluated. 

 In just a few moments I will proceed with introductions.  At this time I want to 
thank Ranking Member Kildee for working with me to develop and report OERI reform 
legislation in the 106th Congress, and I hope we can continue to work together on this 
important issue.  To that end, I yield to him for any statement that he may wish to make. 

WRITTEN OPENING STATEMENT OF CHAIRMAN MIKE CASTLE, 
SUBCOMMITTEE ON EDUCATION REFORM, COMMITTEE ON EDUCATION 
AND THE WORKFORCE, U.S. HOUSE OF REPRESENTATIVES, WASHINGTON, 
D.C. – SEE APPENDIX A 
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STATEMENT OF RANKING MEMBER DALE KILDEE, 
SUBCOMMITTEE ON EDUCATION REFORM, COMMITTEE ON 
EDUCATON AND THE WORKFORCE, U.S. HOUSE OF 
REPRESENTATIVES, WASHINGTON, D.C. 

Mr. Kildee.  Thank you very much, Mr. Chairman.  I am pleased to be here with 
Governor Castle as we begin our efforts this Congress at reauthorizing the Office of 
Educational Research and Improvement and other related programs in the Department of 
Education.  I know that both of us look forward to gaining the perspective of today's 
witnesses on this very important topic.  The research, technical assistance, dissemination 
and evaluation activities of the Department are critical if we are to improve the 
educational achievement of our Nation's students. 

 With the final passage of H.R. 1 later this session, schools and school districts 
will have increasing need to access research, improving practices in a format that is able 
to be replicated and easily understood. 

 As this Subcommittee picks up where we left last year, I hope we will be able to 
reach a bipartisan consensus on reauthorization of OERI.  Last year the Subcommittee 
approved a bill that resolved a major difference between Governor Castle and myself 
over where OERI should be placed.  An important focus in our deliberation should be the 
strengthening of dissemination of research-based best practices in a fashion that can be 
understood by teachers and parents at the local level.  Too often the findings of research 
cannot be applied in our classrooms because they are too complex or simply not 
applicable. 

 Lastly, it is critical to invest additional resources if we are to ensure that we 
produce quality research that can reach and inform the local level.  We should not go on 
research on the cheap.  It is important that we invest in research.  For too long the 
appropriations of OERI have been pitifully small when compared with other Federal 
research efforts. 

 In closing, Governor, I want to thank you for holding this hearing, and I look 
forward to our work on this issue.  Mr. Kind and I will have to be leaving soon.  We all 
serve on various subcommittees.  We have a very important markup on a resources 
subcommittee.  So I and Mr. Kind will have to be leaving very, very soon for that, 
because there will be a motion very, very early, but I certainly will be reading your 
testimony, and Alex here will be helping me digest it.  Thank you very much. 

Chairman Castle.  We all have our interpreters up here.  Thank you very much, Dale.  
We appreciate that, and if Mr. Kind has to leave as well, what I am going to do now is  
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introduce all the witnesses, but I think I will skip to Ms. Schmitt, because Mr. Kind is 
going to introduce her, and then I can go back and do the others. 

Mr. Kind.  Thank you very much, Mr. Chairman.  Mr. Chairman, let me, first of all, 
commend you for holding this hearing and for your interest in the reauthorization of 
OERI.  As you know, I have had a particular interest in this.  We have worked well 
together in the past, and I look forward to working with you as we move forward on a 
good piece of legislation that I think is going to be a bipartisan outcome, given the 
importance of the dissemination of information for the type of innovation and reforms 
that we want to see in our public school system, and this hearing is going to be very 
interesting.

 Unfortunately Mr. Kildee is right.  We have a markup that we are going to have to 
run off to, so we will be reviewing everyone's testimony here today.  I want to thank all 
the witnesses, but I want to especially take this opportunity to welcome my good friend, 
Ms. Mary Ann Schmitt, who will be testifying today.  She and I, Mr. Chairman, go back 
to our young rebellious days in the mid-1980s at the London School of Economics 
together, and now since this time, whether she was at the Department of Education, 
Director of Goals 2000 Community Project, or now as president of the New American 
Schools, she is one of the foremost experts on comprehensive school reform, and a lot of 
the reforms and the consultations that she and New American Schools have been holding 
across the country have proved of great value to many, many schools, even schools in 
Wisconsin and my congressional district.  So I want to welcome Ms. Schmitt here.  It is 
good to always see her testifying before our Committee, and thank you all to the 
witnesses for your interest in this subject as well. 

 Thank you, Mr. Chairman. 

Chairman Castle.  Thank you, Mr. Kind. 

Mrs. Biggert.  Mr. Chairman. 

Chairman Castle.  Mrs. Biggert. 

Mrs. Biggert.  I do have an opening statement, but in the interest of time, if I could have 
unanimous consent to submit it for the record. 

Chairman Castle.  We have already consented to that for everybody, so we would be 
happy to have it submitted.  Thank you very much.  We appreciate that. 

WRITTEN STATEMENT OF REPRESENTATIVE JUDY BIGGERT  
(R-IL), SUBCOMMITTEE ON EDUCATION REFORM, COMMITTEE ON 
EDUCATION AND THE WORKFORCE, U.S. HOUSE OF REPRESENTATIVES, 
WASHINGTON, D.C. – SEE APPENDIX B 
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Chairman Castle.  I am going to run through the rest of the introductions, and then we 
will call you for your testimony. 

 And we will start with Dr. Frank Newman, who is the visiting professor of public 
policy and sociology at Brown University.  He is also a visiting professor at Teachers' 
College at Columbia University.  In July of 1999, Dr. Newman stepped down after 
serving 14 years as president of the Education Commission of the States.  ECS is a 
national nonprofit, nonpartisan organization, whose purpose is to help Governors, 
legislators and other State education leaders develop and implement policies and improve 
education.

 The second witness will be Dr. Susan Fuhrman.  Dr. Fuhrman is the dean and a 
George and Diane Weiss Professor of Education at the Penn Graduate School of 
Education.  She also chairs the management committee of the Consortium for Policy 
Research and Education, known as CPRE.  CPRE, in its 16th year of funding from OERI, 
conducts research on State and local education policies and finance, subjects that Dr. 
Fuhrman has written widely on. 

 Of course, Ms. Schmitt has already been introduced. 

Dr. Forgione is the superintendent of the schools of the Austin Independent 
School District in Austin, Texas.  He has served as the chief educational officer at the 
local, State and national levels over the course of a 30-year career in public education.
He is currently chair of the Texas Council for Urban Schools and is also vice president of 
the Texas School Alliance, and previously Dr. Forgione served as the U.S. Commissioner 
of Education Statistics in the Department of Education.  And he was the superintendent 
of public instruction in the State of Delaware, which is the most important job he has ever 
held.

Dr. Albert L. Bennett is the Harold Washington Professor of Education at 
Roosevelt University.  He is currently the director of the Consortium on Chicago School 
Research.  Before coming to Roosevelt, Professor Bennett was the senior staff associate 
at the Chicago Community Trust, with responsibility for administration of the trust and 
education grant-making program. 

 And finally, Dr. Dawn Goldstine for over 10 years has served as the division 
superintendent of North Hampton County Public Schools in Machipongo, Virginia.
Previously Dr. Goldstine was the assistant superintendent for instruction at Wantaugh 
Public Schools in Wantaugh, New York.  She is a member of the American Association 
of School Administrators and formerly chair of the Region 2 study group of Tidewater 
superintendents.

 That is the introduction.  The basic ground rules are relatively simple.  We operate 
under a 5-minute rule.  You will have 4 minutes, and those little machines there in front 
of you of green, one of yellow, and then it turns red, and there is a little bit of latitude in 
the red, but we don't want to go too crazy with that, and we will go through all of you,  
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and then we will take questions rotating back and forth in 5-minute segments as well.  
And depending on votes and time or whatever may be, we may have an additional round 
of questions.  We may not.  We just don't know the answer to that. 

 So that, Dr. Newman, we are back to you, sir. 

STATEMENT OF FRANK NEWMAN, PROFESSOR OF PUBLIC 
POLICY AND SOCIOLOGY, BROWN UNIVERSITY, PROVIDENCE, 
RHODE ISLAND 

Mr. Newman.  Thank you, Mr. Chairman, and this has already been helpful.  I had never 
known that Mary Ann Schmitt had a rebellious youth, and I can use that information. 

Mr. Chairman, on the spectrum of activities that are involved in your description, I would 
like to concentrate on how we get to first-class research.  Not only does that strike me as 
perhaps the single biggest problem, but also it is the place where the Federal Government 
has the biggest and clearest role in the education system, and it seems to me the goal 
ought to be very clear.  We not only need first-class research that drives reform, but we 
need that research widely understood.  Our experience at ECS was that you could not 
create effective reform unless the public understood what was going on. 

 The problem with research, at least public scholarship, is not a deficiency of 
quantity, but of quality.  The problem is that the research in this country is grossly 
inadequate to the task.  In terms of quantity, there are 980 recognized journals in the field 
of education that are in the ERIC clearinghouse, and there are more than that in 
newsletters and a variety of other things.  There is a ton of material out there. 

 The problem is not whether there is anything to read, but whether there is 
anything worth reading.  And for the last 30 years or so, I have been involved in this task 
of trying to worry about reform as president of a university, as chair of two Federal task 
forces, and as president of the Education Commission of the States.  What I learned from 
all this was that too much of the research is basically opinion buttressed by anecdotes.
We have not insisted on a careful structure to research, to careful focus, to focusing on 
the most important problems, and, in fact, at the Education Commission of the States, 
which is arguably the biggest single consumer of research, putting it together for 
policymakers, most of our staff did not read these journals on a regular basis at all. 

 There is indeed some helpful research, and I must say that CPRE that Dr. 
Fuhrman runs was always one of our favorite sources of good research.  So there is good 
certainly out there, but it is very slender compared to the problems.  It doesn't have to be 
this way. 

 What I would like to argue is that what we need to do is think in fundamentally 
different terms about the structure of research.  I would argue that what we need is a  
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research institute in education; modeled on the great success we have had in the National 
Institutes of Health and the National Science Foundation. 

 Some years ago I was writing a book and did a study of research in this country 
and its role vis-à-vis the world and all fields.  It is absolutely stunning how successful 
American research is, and it is basically university research.  And essentially every field, 
when you examine where the leadership is, it resides in American research and 
particularly in university research.  But it is done on a different basis.  It is done in an 
institute that is politically shielded. You were talking about protecting it earlier; 
politically shielded, carefully peer-reviewed research, long-term viewpoint, clear 
willingness to stay with research problems over a long period of time, and a tradition in 
infrastructure that favors first-class research designs. 

 Here are some things that would matter:  One, creation of good databases.  We 
have had one fascinating example recently.  The Mellon Foundation, of all people, put 
together a first-class research base, tackled two subjects so far out of it, affirmative action 
and sports; in both cases demonstrated that many of the myths on which some of our 
policy is based simply are inaccurate, but it took a first-class, deep research base, 45,000 
students.

 Second, focus on issues of importance.  We have been much too scattered, I think 
was the term you used, Mr. Chairman, and I would agree with that, much too scattered, 
and we have often focused on things that are of interest to someone, but they are small.  
They are not the central issues on which reform is based.  There are plenty of big central 
issues to worry about, and instead, what we have often on the big central offices, such as 
is smaller class size helpful, are smaller schools helpful, is confusing and limited 
information. 

 We need longitudinal studies.  We need to follow the research over a long period 
of time.  If you look at the most helpful research, I would say the most helpful research 
we dealt with the entire time I was at the Education Commission of the States was the 
research on the new scanning of the brain and how this has helped, and that research 
followed infants over a decade. 

 Then finally, I would argue for replicating successful results.  We, in the field of 
education, if we get a good study, we say that takes care of that.  In the field of medicine, 
you get a good study, and immediately NIH sets the stage for other universities to begin 
to try and replicate it. We urgently need that. 

 My argument is that we are in a cycle.  Education is not well respected as a field 
of study and an academic field.  It is poorly funded.  As a consequence, it is not as well 
done, so it becomes less well respected.  We need to reverse that cycle, and I would argue 
a first-class research institute is what we need. 
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WRITTEN STATEMENT OF FRANK NEWMAN, PROFESSOR OF PUBLIC 
POLICY AND SOCIOLOGY, BROWN UNIVERSITY, PROVIDENCE, RHODE 
ISLAND – SEE APPENDIX C 

Chairman Castle.  Thank you very much, Dr. Newman.  Dr. Fuhrman. 

STATEMENT OF SUSAN FUHRMAN, DEAN, GRADUATE 
SCHOOL OF EDUCATION, UNIVERSITY OF PENNSYLVANIA, 
PHILADELPHIA, PENNSYLVANIA 

Ms. Fuhrman.  Thank you, Mr. Chairman, and members of the Committee.  I have been 
asked to talk about two topics.  The first is the role of research in influencing policy.  We 
all know that many other things influence policy besides research, but I believe there are 
things the research community can do to promote its influence. 

 I certainly share with Dr. Newman a belief in longitudinal research and in 
replication of research. 

Chairman Castle.  Could you move the microphone a little bit closer to you so the 
whole room can hear?  Thanks. 

Ms. Fuhrman.  I hope I get an extra minute. 

 So, confirm findings.  Research needs to be rigorous and large-scale.  It needs to 
be designed in a way that is appropriate to answer the question.  If the question is, does it 
work, then an experimental or quasi-experimental design with controls would be 
appropriate; but if the question is, how does this policy translate into practice in the field, 
then qualitative research in schools and classrooms is called for. 

 In addition to these characteristics, we need research syntheses.  We need to place 
single studies in a larger context so policymakers know what the weight of the evidence 
is.  There are some encouraging signs in the universities.  At Penn we have just 
inaugurated the Campbell Collaboration, a multinational effort to produce up-to-the-
minute Web-accessible syntheses in education and social policy, so recent syntheses on 
what works.  And I take this as a very encouraging sign. 

 My second topic is the role of R&D centers in building cumulative knowledge 
and in disseminating it.  I think centers that are long-term are important in asking 
successful questions.  Research generates findings that then lead to further questions.
Over time we build a knowledge base that way.  I would like to give an example from the 
Consortium for Policy Research and Education, or CPRE.  In the mid-1980s, we  
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examined how States were implementing increased high school graduation requirements.
We found a number of courses like informal geometry, which suggested that the more 
challenging content envisioned by policymakers when they required more math and 
science units wasn't necessarily happening in the classrooms.  That finding was 
particularly salient in States that had low-level competency exams to graduate from high 
school.  The examinations were stressing arithmetic. The policymakers wanted algebra 
and geometry. 

 We began to write about a more coherent approach to policy where these conflicts 
did not appear and began to talk about the ideas of standards and other policies like 
student assessment and professional development aligned to them. 

 We also began to ask ourselves further questions:  What lay behind course titles 
such as informal geometry?  We undertook two successive studies in which we pioneered 
in the development of measures of instructions so we could actually measure course 
content on a large scale, and, in the process of that, confirmed some of the proponents of 
standards-based reform.  For example, when teachers receive professional development 
in the content of the curriculum students were taking, student achievement was higher. 

 We are now engaged in yet another large-scale study that has arisen out of these 
earlier studies.  Moving from the high school to elementary schools, we are engaged in 
the study on 120 schools that is enabling us to explore what kinds of professional 
development influence instruction and learning, among other important questions, and to 
further develop those measures of instruction that we see as key to determine content and 
pedagogy that is actually taking place in the classroom. 

 We don't wait for our findings to be conclusive to begin to disseminate them.  So 
on this most recent study, we are already using some of those measures in conjunction 
with the evaluators of the California Professional Development Summer Institutes and 
content.  They are using the measures to pre- and post-test teachers in professional 
development, and we are getting several thousand additional teachers to use in piloting 
and refining our measures. 

 To me, that is one key to dissemination, constant contact with the field, close 
links with clients, which I believe that centers are uniquely positioned to build up.  We 
use these links to learn from policymakers what their research needs are and to help 
develop our agenda, and we also reach policymakers through established channels that 
serve them; for example, the Education Commission of the States, which Dr. Newman 
headed until recently.  We also use multiple formats for disseminating our work.  So I 
think there are a variety of ways that we can work to improve the quality of research and 
to improve its dissemination and outreach to constituents.  Thank you. 

WRITTEN STATEMENT OF SUSAN FUHRMAN, DEAN, GRADUATE SCHOOL 
OF EDUCATION, UNIVERSITY OF PENNSYLVANIA, PHILADELPHIA, 
PENNSYLVANIA – SEE APPENDIX D 
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Chairman Castle.  Thank you, Dr. Fuhrman.  Ms. Schmitt? 

STATEMENT OF MARY ANN SCHMITT, PRESIDENT, NEW 
AMERICAN SCHOOLS, ARLINGTON, VIRGINIA 

Ms. Schmitt.  Thank you very much, Mr. Chairman and members of the Committee.  
The question that I have, Frank, is how an elitesy radical and more recently a Wharton 
MBA has ended up in this room with all of these Ph.D. researchers, but I hope that I do 
have something to offer to the discussion today. 

 And I think what I have been asked to speak to is how do you build the bridge 
between academic research and the professional development strategies that allow 
teachers to improve classroom practice, and then how do you make this happen at scale, 
and that has been the work of New American Schools.  This is an incredibly important 
subject, given the dramatic impact the new education reform legislation moving through 
Congress will have on schools. 

 The only way we can know what works to improve student performance is to 
more effectively link academic research to applied research and the development of 
educational products and hands-on services to improve schools.  This has been the 
mission of New American Schools since 1991.  In partnership with the Rand Corporation 
and others, we have done extensive research and development in thousands of schools 
across the country and learned a great deal about how to redesign schools, how to 
improve teacher professional development, and ultimately how to raise student academic 
achievement.  Yet we have remained frustrated about the state of education research, 
because its weaknesses handicap us and other educators from obtaining a clear and a 
complete picture of how school reform approaches actually impact student improvement 
over time. 

 As you know, the demands placed on education research have changed.  
Educators are under enormous pressure to make substantial improvements yesterday and 
to get those improvements to every child who needs them today.  This means we must be 
able to take reform approaches proven to work in a handful of schools and see if they 
work in hundreds of schools.  To scale up quality work rapidly calls for new research 
approaches, and requires education researchers to think differently about what they do 
and why, and to integrate experience and expertise from other fields, particularly modern 
business, where new technologies are developed and broadly disseminated, often within 
18 months. 
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In short, researchers must get closer to the developers and disseminators of 
quality education products and services and help improve them while they are in the 
development stage rather than telling them what went wrong after the fact.  Most 
importantly, they must develop cost-effective means of measuring widespread 
implementation school by school, rather than selective sampling.  This is the only way we 
can build a system focused on continuous improvement and to stop the common and 
costly practice of making decisions about the best way to educate children based on too 
little data and poor research methods. 

 New American Schools is absolutely committed to improving the field of 
education research.  We have spent over $150 million in R&D during the past 10 years to 
create a more systematic process to identify what works and then implement those 
programs and practices at scale.  And based on this work and experience, and with full 
acknowledgment that we have made many mistakes along the way, I would like to offer 
four observations to improve education research. 

 The first, quality research is the underpinning of successful reforms.  
Comprehensive school-based reform is based upon multiple components, ranging from 
classroom management to teaching mathematics.  Each one of these components is 
developed based upon a wide variety of research, including, but certainly not limited to, 
randomized experiments, core-relational studies and descriptive research. 

 Ultimately each comprehensive reform model as a package needs to be evaluated 
in well-controlled studies in order to determine its ultimate impact.  As such, 
comprehensive school reform models are only as good as the research they are based 
upon, which is why regardless of the type of research being supported, it must conform to 
high standards of quality, including, first and foremost, the use of value added rather than 
absolute test scores.  The measure of a reform should be its ability to increase 
performance, not simply echo the performance expected based on the socioeconomic 
status of a school's students. 

 Second, the research should be timely.  Too often reports are released long after 
the analysis is completed, and OERI needs to look to streamline its review and release 
process.

 Even in those instances where an evidence base is being built, efforts to identify 
effective programs are also hampered by counterproductive disputes among researchers.  
This problem is only exacerbated by the lack of consensus on standards and protocols in 
the field of education research.  Meanwhile on the frontlines of school reform in the real 
world, this constant infighting within the educational research community has the effect 
of encouraging many schools simply to reject research as a guide to practice. 

 I don't purport to have all the answers on how to address this issue, but at a 
minimum, I would urge that as you move forward with the reauthorization, you continue 
your efforts to focus on increasing the standards of research and demanding more in 
return for the dollars invested. 
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To achieve this goal I would highlight the need for adequate funding and the 
development of an infrastructure, either within OERI or, I think I agree with Dr. 
Newman's recommendation, through an external partner organization.  To build the 
capacity to oversee and manage this system, the fact is you simply can't do good research 
on the cheap.  It is truly a case of you will get what you pay for. 

 My second observation, quality research must be relevant and translated into 
effective applications.  We have to stop funding research that never gets translated into 
effective classroom practice.  The profession tends to value critique over action, and it 
lacks adequate understanding.  The traditional dissemination methods alone, and by that I 
mean print reports, presentations at conferences or clearinghouses will not succeed in 
getting best practice implemented in our classrooms.  Unfortunately, government policy 
plays into this culture and reinforces it. 

 There are several areas we believe should be adopted or strengthened within 
OERI to address this issue.  First, incentive research that leads to the development of                                      
high-quality education products and services.  In particular, factor into the grant review 
process an applicant's capacity to apply research to product development and their track 
record in doing so. 

 Second, fund intermediaries that can identify promising approaches to education 
reform, and help these developers take them to scale. 

 Third, promote initiatives stimulating demand for those research-based offerings, 
such as the Comprehensive School Reform Program. 

 And fourth, fund studies of these programs where researchers stand along 
providers with an eye towards continuous improvement. 

 Fifth, research-based practices must be understood and accepted by schools.  
Earlier I alluded to the credibility of education research. 

Chairman Castle.  Ms. Schmitt, can I ask you to go into a conclusion?  We will come 
back with questions. 

Ms. Schmitt.  Absolutely. 

 The problem with credibility of education research, it is critically important that 
we develop educated consumers in the field of research.  Right now there is a great deal 
of skepticism, and we should see this as a positive, not a negative, and we need to focus 
on building the skill level, the knowledge base and the capacity to understand effective 
high-quality evidence and research from that which is not.  Until recently, there has been 
no attempt to build that kind of information base or capacity in the field, and I urge you 
to look at the work of a new organization called the Education Quality Institute. 
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In the coming months, Congress will likely pass a major education reform 
initiative which will hold States and schools to a new level of accountability for making 
sure that all students are actually learning.  This is a very positive step and should have a 
profound impact on creating an even larger demand for education solutions that work.  
Indeed, faced with some of the sanctions that are likely to be imposed upon schools for 
failure, many will be scrambling to implement reforms, which have evidence to suggest 
that they will be successful and implemented. 

 What I urge today is that the Committee look at developing a more systematic 
process, invest in the development of a much more systematic process to identify what 
works, to then invest in building the capacity of those research organizations to take those 
programs and practices to scale, and then to make them sustainable in the long term.  The 
work of New American Schools and the Education Quality Institute lead to an 
information base and expertise over the past decade that speaks to the ability to do this if 
we make the right sorts of investment, and I hope this Committee will consider that. 

WRITTEN STATEMENT OF MARY ANN SCHMITT, PRESIDENT, NEW 
AMERICAN SCHOOLS, ARLINGTON, VIRGINIA – SEE APPENDIX E 

Chairman Castle.  Thank you, Ms. Schmitt.  Dr. Forgione. 

STATEMENT OF PASCAL FORGIONE, SUPERINTENDENT OF 
SCHOOLS, AUSTIN INDEPENDENT SCHOOL DISTRICT, AUSTIN, 
TEXAS

Mr. Forgione.  Good afternoon.  I am Dr. Pat Forgione, currently the superintendent of 
schools in the Austin Independent School District in Austin, Texas, and I am pleased to 
have this opportunity to offer testimony on the topic of research into practice, and I have 
prepared testimony that I have submitted.  Given the breadth of the voices here on the 
panel, I will concentrate my comments on issues related to creating a structure and 
operation that will ensure the integrity and quality of the Nation's research and statistics 
function to support quality education across the Nation. 

 There is so much I would want to say to you on behalf of students, teachers and 
citizens who value and believe in quality public schools in America, but most 
importantly, I implore Congress to please continue to invest.  Please continue to invest in 
our children and our teachers.  At the heart of our enterprise of public education, we are 
and must be about achieving equitable academic success for all children.  Ultimately, to 
be an effective public school system, we must know and use best practices and current 
research to inform and guide our daily teaching and learning. 

 And the second section of my paper, I provided a personal prospective on an 
urban school reform.  I think my life is like that of a number of peers around the country, 
and as you read those pages, you will get a sense of the issues that concern and affect us
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daily that I hope a research agenda would address. 

 In the third section, I speak to the role of statistics in educational improvement.  
Let me clearly state that I support a major Federal role and investment in education 
statistics and research.  These functions, in my opinion, are well within the appropriate 
Federal role in education, and critical to the Nation's educational health.  Certainly the 
Federal Government is the junior government partner in education, with only spending 6 
percent of that investment, but statistics and research are areas that are considered central 
to the Federal role. 

 With regard to H.R. 4875, there is a glaring need for Congress to reinvent the 
educational research, evaluation and dissemination functions.  I applaud the new vision of 
these functions that is set out in H.R. 4875, the scientifically based educational research 
proposal.  Also, the institutional safeguards related to integrity and independence that are 
outlined are absolutely needed. 

 However, the proposed National Academy presents to me an ideal or very mature 
vision of how the education research, evaluation and information function might be 
organized.  It is, in my opinion, an unrealistic leap of faith that is too adventurous and 
hopeful at this time. 

 Let us take stock.  By unanimous accounting, the National Center for Education 
Statistics is recognized as the successful Federal agency that has shown both its capacity 
and its track record in well-done studies and valuable data sets.  Everything that Dr. 
Newman said, NCES has all of these data sets and has been doing that for decades.  So, 
please, don't throw NCES into a new sea of uncertainty that offers little prospects for 
enhancing reform; in my opinion, significant risks to continued success and viability. 

 Again, I reinforce that explicit institutional safeguards need to be built into the 
NCES and the National Academy of legislative authority in three areas:  personnel, 
budget formulation and reporting.  And on pages 10 to 12, I outline each of those in 
detail.  Therefore, I respectfully ask that we preserve NCES as an independent statistical 
agency, in the tradition of the Census Bureau within the Commerce Department or the 
Bureau of Labor Statistics within the Labor Department, and enhance the explicit 
statutory safeguards related to the Commissioner's ability and budget formulation, 
personnel and reporting. 

 With respect to the NAEP and NAGB relationship to NCES, I believe the current 
agreement of sharing responsibilities for NAEP between the Commissioner of NCES and 
NAGB has worked and is in the Nation's best interest.  I believe everyone in this room 
would have a strong consensus that NAEP is flourishing and has distinguished itself as a 
national benchmark.  So why propose to separate NAEP from NCES?  You should not 
underestimate the technical demands that this premier assessment program requires, and 
having the strength and experience in the NCES behind it now for over three decades 
must not be lost.  There has been a healthy and productive tension in this relationship, but
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it has been good for the Nation, good for NAEP, and I believe it should remain. 

 Moreover, in this time when accountability in education is resonating across the 
landscapes, and I am from Texas, and you know what that is like in accountability testing 
and assessments is going to come under more scrutiny.  Why would we want to 
intentionally remove the premier statistical agency not only in the United States, but also 
in the world, from having a major role?  Isolating the capacity and credibility of NCES 
from the needed technical work required to design and develop quality testing and 
accountability system simply does not make sense to me. 

 With respect to OERI's reauthorization, I am sorry to say that the Federal 
functions in the area of research, evaluation and dissemination are fundamentally broke, 
and I applaud the Committee in its desire to start over and build anew and to give the 
Director total authority to do that.  I would ask that you consider not including NCES 
within that new academy, and on page 15 lay out five reasons.  Certainly a most 
provocative reason is the current experiment with the consolidated operation, called 
OERI, has been a dismal failure.  So I would recommend that while you want to proceed 
in integration, I would advise at this moment to go on a parallel track, develop NCES as 
an independent office with statutory guidelines, and create a new National Academy with 
similar safeguards. 

 In the final section, I give you some examples of issues that a superintendent is 
facing every day, and that I would hope would be part of a serious and mature research 
and development agenda. 

 In conclusion, I welcome a more active Federal role, especially in funding, and a 
more focused Federal role in educational research and statistics.  I do believe that the 
structural changes proposed in H.R. 4875 are necessary and appropriate with two key 
modifications:  Maintain NCES as an independent statistical agency, and maintain 
NCES's role in the area of assessment through NAEP and NAGB.  Thank you very much. 

WRITTEN STATEMENT OF PASCAL FORGIONE, SUPERINTENDENT OF 
SCHOOLS, AUSTIN INDEPENDENT SCHOOL DISTRICT, AUSTIN, TEXAS – SEE 
APPENDIX F 

Chairman Castle.  Thank you, Dr. Forgione.  We appreciate that.  And Dr. Bennett is 
next.

STATEMENT OF ALBERT L. BENNETT, DIRECTOR, 
CONSORTIUM ON CHICAGO SCHOOL RESEARCH, CHICAGO, 
ILLINOIS
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Mr. Bennett.  Thank you, Chairman Castle and members of the Committee.  I am 
delighted to have this opportunity to talk about ways to strengthen the relationship 
between research and practice.  For the last 10 years I have been the director of the 
Consortium on Chicago School Research.  The consortium is an independent federation 
of Chicago-area organizations that conducts research on ways to improve Chicago Public 
Schools and assess the progress of school improvement and reform.  Formed in 1990, it is 
a multi-partisan organization that includes faculty from area universities, leadership from 
the Chicago Public Schools, the Chicago teachers' union, education advocacy groups, the 
Illinois State Board of Education, the North Central Regional Laboratory and other key 
civic and professional leaders. 

 The consortium does not argue a particular policy position.  Rather, it believes a 
good policy is most likely to result from a genuine competition of ideas informed by the 
best evidence that can be obtained. 

 Besides the makeup of its membership, the most important difference between the 
consortium and many other research groups is a commitment to public informing.  From 
its beginning, the consortium believed that to produce high-quality, technically sound 
research is necessary, but not sufficient.  We believe that in order to be truly successful at 
what we do, our research and/or findings must be disseminated to teachers, principals and 
parents.  We also believe that this broad educative function plays an important role in 
introducing and sustaining local school reform efforts. 

 Ten years ago we began our public informing work by dividing the various 
constituencies into discrete groups.  We began working with relatively small groups of 
individuals who read research like ours, not the typical members of the local policy and 
research community.  Over time, as the capacity of the consortium grew, we have 
attempted to get our reports and research findings into the hands of nontraditional groups, 
teachers, parents and members of the broader community. 

 We have come to realize that when we began our public informing activities, we 
started with a school group and worked toward a large group.  We now know that 
working with large groups is both difficult and complex. 

 While we have been very successful in reaching members of the research 
community and members of the policy community and members of the Chicago Public 
Schools, we have not been very successful in reaching parents, teachers, and principals.  
And I think we understand why this is difficult.  In a city like Chicago, you have 26,000 
teachers, you have 570 principals, and you have hundreds and hundreds of thousands of 
parents.  However, the lack of access and success with this group is still unacceptable.  
We have concluded that a research organization like the consortium can never 
accomplish such a labor-intensive goal, unless we establish partnerships with our 
organizations that understand research and, equally important, have the ability to connect 
practitioners, parents and other members of the community to our research. 
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Through various meetings and conversations, the consortium directors agreed that 
the North Central Regional Lab is one of the agencies appropriate for us to partner with 
to fulfill our community education function.  Because NCREL has worked closely with 
teachers, it has developed an understanding of how to frame complex research findings so 
they are useful to classroom teachers.  Over the last year or so as the director of the 
consortium, I have been working with NCREL staff developing ways to get the 
consortium's work into the hands of this nontraditional group of people, principals, 
teachers and especially parents. 

 Much of this work will be supported by NCREL's innovative use of technology.  
However, in the process of working together, we have found that some of the 
consortium's reports, although written to be successful to a wide range of stakeholders, 
need to be rewritten and reorganized to make them user-friendlier for principals, parents 
and teachers. 

 Over this last year I have been pleased with NCREL's ability to think about 
complex research findings from the perspective of classroom teachers.  But more 
importantly, although our research is conducted in Chicago, we do believe it has 
implications for school systems in the region, and we look to that regional expertise to 
help assist us. 

 The connection of research to practices has been personally and professionally 
important to me for the last 10 years.  Each year I attend professional conferences for 
very impressive research that is presented by very impressive research scholars.  The only 
problem is that the people on whom the research is done and for whom the research is 
intended to help are, for the most part, not there.  Generally speaking, they do not go to 
these annual meetings.  They are in their schools doing their work. 

 I would hope that we are seeing the end to the days when researchers conducted 
research that were read by few and rarely widely disseminated.  My work with NCREL 
and other agencies is an attempt by the consortium to ensure that our research findings 
are connected to practice, widely disseminated and used by practitioners. 

 Thank you for allowing me to share this most important topic with you. 

WRITTEN STATEMENT OF ALBERT L. BENNETT, DIRECTOR, CONSORTIUM 
ON CHICAGO SCHOOL RESEARCH, CHICAGO, ILLINOIS – SEE APPENDIX G 

Chairman Castle.  Thank you very much, Dr. Bennett.  We appreciate that.  And, Dr. 
Goldstine, you are next. 
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STATEMENT OF DAWN GOLDSTINE, SUPERINTENDENT, 
NORTH HAMPTON COUNTY SCHOOLS, MACHIPONGO, 
VIRGINIA 

Ms. Goldstine.  Mr. Castle and members of the Subcommittee, welcome from the 
trenches.  I hope our story will be useful to you.  North Hampton County is located on 
Virginia's beautiful Eastern Shore, between the Atlantic Ocean and the Chesapeake Bay.  
According to the last census figures, 27 percent of our 13,000 residents live below the 
poverty level; 12 percent of all housing units lack indoor plumbing; and 8 percent 
complete kitchen facilities.  About 74 percent of our school population qualified for a 
free or reduced lunch; 63 percent are African American, 36 percent white and 1 percent 
Hispanic.

 Twelve years ago, children attended five elementary schools nearly 100 years old, 
woefully inadequate in equipment, space and resources.  The dropout rate was almost 10 
percent.  We had just been served with our third court order for desegregation.  An ability 
grouping process drove elementary classroom assignments.  Textbooks dated back to the 
1970s.  A few Radio Shack and Commodore computers were the extent of technology.
Salaries were abysmal, and staff development was virtually nonexistent.  Standardized 
test scores were also among the lowest in Virginia, and not surprisingly, only 60 percent 
of our graduates furthered their education beyond high school. 

 The task before us was daunting.  In 1990, we used effective schools research to 
reorganize under a school-based plan; we redesigned our instructional program and 
tackled the issue of ability grouping.  In 1993, through consolidation, we closed all five 
elementary schools, replaced them with two modern ones, doubled the size of the middle 
school, and refurbished the high school with no additional cost or tax increase to the 
community.  Now about 80 percent of our students further their education, and in 1995, a 
Federal judge returned Northampton to unitary status. 

 Since 1996, all four schools have been honored as Virginia Schools of Excellence, 
and three are U.S. Blue Ribbon Schools.  All four schools are fully accredited by the 
Southern Association of Colleges and Schools.  No Northampton school has a warned 
accreditation status in the Virginia reform program, and State test scores are increasing at 
a consistent and rapid rate. 

 None of this progress was happenstance.  Rather, it was the result of data-driven 
planning and a continual cycle of goal setting, implementation, analysis and decision-
making.  We have been blessed with the help of many knowledgeable advisers, but none 
more influential than our most recent partners at AEL, Incorporated, formerly known as 
the Appalachian Educational Laboratory, and the Virginia Department of Education's 
Regional Best Practice Center.  An external facilitator works directly with administrators 
and teachers to design relevant staff, curriculum and program development.  The 
facilitator provides practical, down-to-earth problem solving that employs data and  
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research to answer day-to-day questions on student achievement, teaching strategies, 
standards and assessment. 

 Positive results are already evident.  Reform has moved ahead faster and in a 
more focused manner.  Greater collaboration and sharing has occurred between the 
neighboring school districts, also served by that regional that external facilitator.  Greater 
focus is placed on student achievement, with more time spent on teaching and learning.  
Greater achievement has occurred on standardized tests, especially among at-risk 
students.  Teachers are more knowledgeable as staff development focuses on what 
teachers and students need to know. 

 Make no mistake, while the new programs and requirements are costly and the 
task is formidable, it is doable, but not necessarily by everyone everywhere and at the 
same time, without carefully placed funding implemented with a carefully planned focus. 

 Federal funds have made a difference.  The 21st Century grant has provided after-
school academics and enrichment for children who need more time than the regular 
school day.  The preschool program for at-risk youngsters helps to bridge the experience 
and language gap.  The in-school dental program ensures that poor and migrant children 
whose teeth may be sadly neglected can concentrate on learning rather than their pain.
These and other programs provide funding for opportunities that are beyond the reach of 
small, economically deprived communities.  Your funding allocations translate into 
opportunities for staff and students in school systems across America.  We in 
Northampton, and I am sure those other communities, thank you. 

WRITTEN STATEMENT OF DAWN GOLDSTINE, SUPERINTENDENT, NORTH 
HAMPTON COUNTY SCHOOLS, MACHIPONGO, VIRGINIA – SEE APPENDIX H 

Chairman Castle.  Thank you, Dr. Goldstine.  Thank you to all the witnesses.  We will 
now go to that period of time during which the Members may ask questions, and you can 
answer.  We each have 5 minutes, and there are 6 of you.  So you can do the division 
yourself in terms of trying to go through this pretty rapidly, and I would yield to myself 
for 5 minutes to begin. 

 First of all, I am a little bit overwhelmed by all this.  You are a wonderful panel.
Each of you had very pertinent comments concerning the whole area of research.  I don't 
mean to speak for anyone, but I think there is a common thread, if you will, that we need 
to do better with education research in the country, and that doesn't mean there aren't 
pockets of excellence, but we need to do better than we are doing now. 

 Some of you made specific recommendations.  Others made general observations.  
Just so you understand where we are going, I introduced legislation last term on this, and 
we actually had to go through a subcommittee, and we had a few hearings on it, and we 
are preparing to do more again this year. 
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As you also know, the appointment process is dreadfully slow.  Talk about 
something that needs reform over in the Senate.  And they are still waiting for 
confirmation, and they are just getting their people in place.  So it is very hard to move 
forwards.

 This Subcommittee, I think we may have some differences in terms of exactly 
how we are going to move forward, but I think we all feel, as you do and so many 
educators do who approach us, that we need to make changes.  So we are vitally 
interested in what you stated, and we hope in the next few months, and I can't give you an 
exact timetable, but during the course of the rest of this year, to be able to take up this 
legislation and make changes, and I can speaking for myself, and I think it is true of 
others I have spoken to I know it is true of Mr. Kildee. I don't know if any of us are 
really set in terms of what we want to do.  We just all realized that we need to do better 
than we are doing today, and how can we do it. 

 So we are reaching for answers.  We are on a quest.  This is not a political mission 
to sell something.  We are trying to find whatever is the best research we can possibly 
determine in this country.  So I say that to you because not only in answering questions 
here today, or other written questions may be submitted to you, but as you go back home 
and you have ideas, we would like to hear from you with respect to those thoughts. 

 Let me try to ask a question or two.  I think it was Dr. Newman who mentioned 
NIH, which I have often compared this to.  NIH does do a very good job with respect to 
research.  We actually in our bill separated OERI out of the Department of Education 
altogether.  That is a little bit controversial.  We may have to rethink that.  I don't know.  
But we felt that was important, and I think to some degree NIH does well because it is 
actually under the Department of Health and Human Services, as I understand it, but 
nobody realizes that because they have this sort of sense of independence about them, 
and we don't have that with OERI, as I view it.  A lot of people view it sort of politically 
held on to the Department of Education.  What are your thoughts about that?  I mean, it is 
nice to say it should be like NIH, but how do we get there?  The practicality of how we 
get there comes to mind. 

Mr. Newman.  NIH is in the Department, and NSF is separate, and if you look at those 
two, they both work, and they both work, in my opinion, for exactly the reason you are 
talking about.  They are seen as independent agencies.  They also have a structure that 
works, and I think it is absolutely essential to have the right structure.  And that structure, 
first of all, I have room for a talented staff.  You can't do this without a talented staff. 

 Pat mentioned NCES.  I happen to be the chair of the task force that proposed 
NCES and wrote the report on it.  One of the things we argued had to be built in was the 
room for a very talented staff the way NSF, NIH or, for that matter, the Bureau of Labor 
Statistics says.  Not there. 

 Secondly, you need a tradition and infrastructure, and that infrastructure, to do 
competitive, peer-reviewed grants effectively, you have to have well-established 
structure, so you have peer reviewers that are talented, trained and so on. You have to
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have a long time frame, and you have to have principally a tradition that says the research 
is going to have a very solid structure to the research, and it is going to be replicated over 
and over again, and the agency is not going to be afraid of the results. 

Chairman Castle.  Thank you, Dr. Newman.

 Let me ask Dr. Goldstine a question and maybe Dr. Bennett.  Do you look to the 
Office of Education Research for anything, or to you is it just some sort of amorphous 
organization out there that means nothing to you in terms of what you are doing, for 
instance, in Virginia or Chicago or whatever it may be?  I mean, do you get meaningful 
research that is disseminated to you that you can implement, or do you just glean various 
things? 

 For instance, there has been approval, you know, tens of thousands of reading 
studies, and it seems to me we teach reading the way we always did, and I just wonder if 
you really get anything productive out of it on a local level?  Dr. Bennett, do you look to 
the Office of Education Research for anything, or is it just some sort of amorphous 
organization out there that means nothing to you in terms of what you are doing? 

 For instance, Virginia or Chicago, whatever it may be, do you get meaningful 
research that is disseminated to you that you can implement, or do you just glean various 
things?  For instance, there has been approval, tens of thousands of reading studies; and it 
seems to me we teach reading the way we always did. 

 I just wonder if you really get anything productive out of it on a local level. 

Ms. Goldstine.  I can't tell you that unless I see OERI on something that I know exactly
where the source is.  I know that when we are looking to solve a problem or to deal with 
it, we are looking for research-based information.  And we go through our Department of 
Education and through the U.S. Department of Education to get that kind of information 
in the normal sense, or through grantors. 

 And we survive to a great degree on the amount of money we get from grants.  In 
our small school system we write about $3 million worth of grants a year.  Were it not for 
that, we would be back where we were 12 years ago. 

Chairman Castle.  Okay. 

Dr. Bennett, did you want to add anything to that?  Then we'll go on to the next 
question.

Mr. Bennett.  At the Consortium, our research is kind of particularized to Chicago.  As a 
research unit, though, we are clearly aware of those kinds of things because we have to be 
informed about research.  So while we try to kind of bridge the gap between research and 
practice by using other agencies, our research is on Chicago and really focusing on the 
increasing number of policy initiatives that have taken place over the last 5 or 6 years and  
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we hope to get those into the eyes of the people who make policy in other places.

Chairman Castle.  So research is localized, regionalized? 

Mr. Bennett.  It is localized simply on Chicago.  We look just at Chicago for the last 10 
years.

Chairman Castle.  Dr. Forgione, if you want to say something, or we will go on to Ms. 
Woolsey.

Mr. Forgione.  As an urban school superintendent, I think what we need to focus on is 
finding the best minds who really understand it, but then for those people to truly treat us 
as colleagues. 

 On page 6 and 7 of my paper I talk about our partnership with the Institute for 
Learning in Pittsburgh, the best cognitive science, with Lauren Resnick, but she is 
coming.  Today in Austin we have six colleagues from L.A. meeting with our colleagues 
working with all of our principals. 

 You have got to build learning communities to understand this.  It isn't sending an 
e-mail that is going to do it.  It is practicing.  It is reflecting on it, understanding it.  And 
often the best researchers can't talk to practitioners, so you have got to find these 
translation mechanisms; but they have got to be active, they have got to be connected.
And therefore I tried to describe that. 

 This idea of writing research papers is necessary, but making that connection, and 
unfortunately, I have not seen in the laboratory structure or the centers that these 
connections are happening.  Lauren Resnick was at the center at one point, but now she is 
doing this on her own.  And 12 districts in America are partnered. 

 So I think we need to think about a different model of how we translate that 
research and engage practitioners. 

Chairman Castle.  I think that is a good point.  I happen to agree with that.  I think we 
all agree with it. 

Ms. Woolsey. 

Ms. Woolsey.  Thank you, Mr. Chairman.  This is a wonderful panel.  Thank you, panel. 

 I just want to add to what our chairman was saying about not knowing for sure 
what we want from you today or what we want out of the program.  But I know one thing 
we want.  We want the biggest bang for our buck.  So you are helping us look at what we 
are doing and making it better, I hope. 
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Dr. Bennett, my question to you would be, how does research center or site-based help us 
and help a school use any of the test data that is currently in President Bush's ESEA 
reauthorization proposal? 

 Or does it apply? 

Mr. Bennett.  If I understand your question and let me assume for the moment that I do, 
and you can correct me if I don't.  Over the last several years a number of school districts 
have focused on test scores as a single accountability measure; and we have done that in 
Chicago as well.  The value of focusing on the one test score as an accountability 
measure in Chicago has helped us as a community to acknowledge and recognize the 
importance of student achievement. 

 We have worked with schools, meaning the Consortium and our research partners 
have worked with schools to provide individual analysis of where schools are in terms of 
where their test scores are and how they might go about helping children with the 
knowledge and with decisions that they may make with that data. 

 And so I think you have to couple the whole notion of the accountability measures 
with the support for schools to interpret the analysis and make decisions about how 
schools can help their children based on this data.  And we have been doing that for the 
last 5 years or so. 

Ms. Woolsey.  Thank you. 

Dr. Goldstine, about research centers or site-based, how does this help any of us 
assure that our children are tested fairly? 

Ms. Goldstine.  That is a good question, and that is going to be a pervasive question as 
long as short-answer paper-and-pencil tests are the only game in town. 

 I am frankly very interested in our students' test scores, but more interested in the 
process of thinking.  I know that business is more interested in problem solvers as 
graduates than those that can simply take a paper and pencil test well. 

 Somewhere along the line, I think we have got to look at how we can produce a 
better learner, not just a better test-taker; and research, I think, is one of the ways that that 
can happen. 

 The process of learning is the critical issue, not just how well we do on the test.
That issue has not been addressed, at least in the public's eye, yet because we are still 
looking at the media's interpretation of what achievement is.  That is not necessarily the 
educator's notion of what learning is. 

Ms. Woolsey.  Thank you.  I would like to comment that you finished your presentation 
to us exactly when the light turned red.  It was very clear to me why you were so  



25

successful in your achievements. 

Ms. Goldstine.  I think it was just lucky. 

Ms. Woolsey.  Thank you.  I don't think so. 

 Now, I would like to ask Dr. Fuhrman.  How do you suggest that we get 
classroom teachers involved so that we know of their concerns and so that we can 
incorporate the teacher in the research? 

Ms. Fuhrman.  I think both the agency and the grantees have a responsibility to consult 
with teachers about their research needs, to work with them to understand the challenges 
that they face, and the ways in which research can best help those challenges, how it can 
be presented and translated for their needs. 

 So it would be incumbent on the agency to take that on in terms of agenda-setting 
consultation with the field, and incumbent upon grantees to have a client consultation part 
of their mission. 

Ms. Woolsey.  Dr. Newman, do you think we are doing that well? 

Mr. Newman.  No, I don't really.  I think well, I shouldn't say yeah, I will say it. 

 No, I don't think we are doing that well, and I think we can do a lot better. 

 But I think, in answer to a question that you just asked, I would like to add a 
point.  If we have first-rate research, there is a distinct problem of dissemination.  But 
there is another factor.  If we really have first-rate research, we replicate it, we buttress it 
and we are sure of it, that information seeps throughout the country. 

 Of course, we need better dissemination methods.  But if you take a field like 
medicine or the economy or some other fields where we have really good data, pretty 
soon the practitioners know about it, and the practitioners know about it because they 
want to know about it. 

 You raised the question; do the tests really show what we want?  That is an issue 
that is roiling this country from one end to the other.  We have very limited data on what 
kind of testing really produces the results we want. 

 If we had first-class data that would seep around the country and people would 
find it, even if we had poor dissemination.  That is not an argument for poor 
dissemination, but that is a fact. 

Ms. Woolsey.  Thank you very much. 

 Thank you, Mr. Chairman. 
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Chairman Castle.  Thank you, Ms. Woolsey.  Ms. Biggert. 

Mrs. Biggert.  Thank you, Mr. Chairman.  Just to pursue the question of the teachers.  I 
guess my question of the witnesses would be, should the consumers of education research 
and not only the teachers, but the school board members and the parents have a role to 
play in setting the priorities for the Federal research agenda? 

 Is this and if so, in what ways can they participate, and how do you ensure that the 
teachers and parents have a seat at the table when education research and development 
priorities are being set? 

Ms. Schmitt.  I will take a first cut at that. 

 On a very practical level, if they are not at the table and you don't have a level of 
understanding and buy-in, you tend not to get acceptance in the field.  And we have seen 
very good work be undermined by a lack of active engagement of school boards in the 
broad-based stakeholder group.  So it is absolutely essential. 

 It is very challenging in the absence of an adequate infrastructure to engage all of 
the stakeholder groups in meaningful discourse and dialogue around research-based 
practices and what it takes to build the skill and capacity level of teachers to really 
change classroom practice for the better.  So there is a great deal of work that needs to be 
done.

 So I just separate it.  First of all, engagement in the development of the research 
agenda, there is a great deal of work that needs to be done there.  Part of it is just an 
iterative process, but I think it will take a lot more than that to create the kind of dialogue 
that leads to better research. 

 And then the other piece is the work that needs to be done in order to get people 
actively engaged in the implementation of research-based practices.  We have learned a 
great deal around how to do that.  And it would take more time than I have here today to 
talk that through. 

Mrs. Biggert.  Dr. Newman. 

Mr. Newman.  Could I add a point to that?  I think it is essential to get this kind of input.
I think there are structures that we have used to get teacher and school leader input.  It is 
not easy, but it is as Ms. Schmitt says, it is perfectly doable. 

 I think you also have to have a true, first-class leadership of the academy, or 
whatever you call it.  And I happen to think that the academy design is, in general, a very 
good approach. 
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The reason I say that you have to have that in education, we are subject to waves 
of fads.  Most of the crucial issues like what kind of tests work well, how do students 
actually learn to read, what techniques does a teacher need to master to be able to be 
effective with the students that don't speak the language, these things have been with us 
for a very long time.  And, as far as I can see, they are going to be with us for a long time 
to come. 

 So you need leadership that not only is listening and has a structure, but has the 
courage to say, we still need to know more about what kind of testing we need in order to 
get the kinds of skills and knowledge that are essential. 

Mrs. Biggert.  Where do you think that leadership would come from? 

Mr. Newman.  Well, an enormous amount depends on when you create an agency of the 
kind the chairman was describing, and an enormous amount depends on whether you can 
attract, and do attract, to it first-class leaders out of the field who have the stature, the 
courage and the backing to stay with the game plan. 

 And there is always, of course, a time when the political process intervenes, 
understandably.

 For example, in the field of medicine, the war on cancer was really a push from 
the political world.  But we have stayed with that, and the fallouts of basic science that 
have come from that are absolutely crucial to all sorts of fields. 

 So I think you have to have the courage and the political backing to pick really a 
talented team. 

Mrs. Biggert.  Thank you. 

Ms. Fuhrman.  Might I add to that that the agency needs to have flexible staffing so it 
can bring in people from the field, practitioners and researchers on term appointments?  It 
needs to have sufficient funding for professional development and the expectation that it 
will engage in professional development with its staff. 

 It can't have a travel budget that constrains them from going out into the field, 
finding out from practitioners that their research needs are and finding out from 
researchers what are some promising opportunities to meet those needs. 

Mrs. Biggert.  Thank you. 

Ms. Schmitt.  I want to add one point.  I think there is a lack of acknowledgment in this 
room that right now one of the biggest challenges that we have is actually building 
demand for research-based educational practices. 

 We are in over 3,000 schools.  We are in about 25 districts, a number of States 
across the country.  And the challenge is that we have to get people to sit around a table
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and even ask some of the simple questions around what works, how do we know it 
works, how do we primarily implement it in this context.  We spend a lot of time just 
trying to build that basic understanding and demand. 

 So I think that leadership, while I agree with what has been said, it really has to be 
built at the local level as well. 

Mr. Newman.  If I could just add something.  That is part of the vicious circle I was 
talking about. 

 If, in fact, the research doesn't seem to the practitioners to be effective, then it 
makes it harder to get them to sit around.  Then it is harder to get them to sit around, the 
research isn't as effective, and it just keeps spiraling. 

 So it all goes together as a package. 

Mrs. Biggert.  Dr. Goldstine, you had something. 

Ms. Goldstine.  Perhaps one of the problems in recognizing the importance of research is 
that people, the public, and parents; even educators understand what science means when 
you are talking about science or math.  But when you are talking about teaching and 
learning that is not necessarily what is uppermost in people's minds. 

 They want to know, what is it going to mean to my child?  What is it going to 
mean to the children in these classrooms? How am I going to use this so that it is useful 
to me in my practical, everyday life? 

 I think that the concept of educational research is more esoteric and more difficult 
for people to appreciate.  It makes your tasks harder, certainly, in selling the notion that 
money is necessary to be able to fund that important function. 

Mrs. Biggert.  Thank you. Chairman Castle.  Dr. Goldstine. 

Mr. Forgione.  I think Dr. Newman put his finger on an important point, representative 
leadership.

 You know, NCS is well respected, but during my tenure, as I tried to point out in 
the paper, the core values were not to be timely, not to be predictable.  You have got to 
set up mechanisms of advisory.  By putting this national academy, you could distance it, 
in fact, not to be responsive. 

 So you need to put in place an advisory mechanism that gives it the sense that you 
are going to hold it accountable to translate that into product. 

 For example, the TIMS Tool Kit.  TIMS has become a byproduct around 
America, the Third Internal Math and Science Study.  It was only when we turned it, with 
OERI, into a tool kit that people could take to analyze their curriculum, to benchmark  
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their testing, that TIMS became a household word. 

 That wasn't in the culture of NCS to want to do that.  That is why the leadership 
and in your advisory function you have got to keep that pressure on, to have a national 
data agenda to say, when are the data going to be ready.  These statisticians often would 
take years in getting it out.  You need it out when you need that question answered.  You 
have got to turn that around. 

 So these are the kind of mechanisms that you are dealing with in the bill, and I 
think that you have got some good thinking here, if you could continue to make sure that 
you keep vectoring with the clients. 

Chairman Castle.  I think Dr. Bennett had a comment; then we will go to Ms. Davis. 

Mr. Bennett.  Very quickly, I think there are three big barriers that we always have to be 
conscious of when we think about parents and teachers and how they relate to 
researchers.  One is history, two is culture, and three is language.  Unless we address 
those, those barriers and we can talk more about those later it is never going to happen. 

Chairman Castle.  Thank you, Ms. Davis. 

Ms. Davis.  Thank you, Mr. Chairman.  And thank you all for being here. 

 I think that Dr. Newman mentioned the long time frame.  And part of the 
difficulty that we all have with educational research is that things change.  And by the 
time you have got a research plan in place, you have a new program; and so it is difficult 
to focus. 

 And I am wondering if you could speak to what research structures then best 
support that.  Should we have incentives, so if you are given money, if you have grants, 
no matter where it is from, you can't change midstream?  Or you have to do something 
different, I am trying to get at that.  How do we do that? 

 And then I think the other issue always is, when you are doing research over a 
period of time, you also have new factors that come into play.  Perhaps you drop class 
size; perhaps you have a peer support program, whatever it may be.  Is there a research 
structure that supports that more, one over another? 

Ms. Fuhrman.  Well, grantees already are consulting with the agency.  If their plans 
change, you don't just independently change the terms of a grant or cooperative 
agreement. 

 But I think the idea of infrastructure implies having advisors or staff at the agency 
who are expert in the field, who can help researchers think through those decisions about 
changes in course during the design of research and in terms of a long time to change. 



30

There is much that we can do very quickly.  We can set up standing study panels, 
much like NIH has in various fields, to begin to synthesize the research, to begin to 
identify quickly where the next important research opportunities are; that would not await 
a structural change, it could be done immediately. 

Mr. Newman.  Congressman Davis, there is, I think even a more fundamental thing that 
has to happen.  I think the agency has to accept that valid answers only come from a 
fairly lengthy research design, and the necessity that, that research design then has to be 
checked by maybe other approaches to try and validate that. 

 We are far, far too prone when we are dealing with an absolutely fundamental 
issue to say, why don't we take a look at 13 kids and see how they do over the next 6 
months, and we have pretty much got the answers.  And we don't. 

 In all of the other fields of research, whether you are talking about science or 
social science, economics, whatever it is, how many times have we thought that we were 
on the track of having the answer, and we get into it 4 or 5 years before it begins to 
become apparent that we have got a partial answer? 

 Another thing that has to be done is, we have to accept the fact that research 
builds on itself it is a pyramid; a research project puts some understandings in place, the 
next project builds on that, and the next on that and that pretty soon we really know and 
understand things. 

 And in what we have now are a lot of fragmented pieces of research rather than 
that building process.  So I think it is much more fundamental.  It has to be built into the 
structure of something like a national academy. 

Ms. Fuhrman.  The point about replication, we have a premium in newness in education 
and, in education research, on fads, which are certainly closely related to one another. 

 Part of that has to do with the incentive structure within the universities because 
tenure, promotion decisions and even dissertations are all prized for their unique 
contribution to the field, not for replicating existing studies. 

 That is a culture change that we are certainly trying to work on at Penn, but it 
requires the field to understand the importance of confirming findings in varied contexts 
before we assume that they are true. 

Mr. Newman.  I should give you one example. 

 One of the most important pieces of research that came along the entire time that I 
was at the Education Commission of States was some work by a fellow named Bill 
Sanders down at the University of Tennessee. He studied all of the children in Tennessee 
over a long period of time on how important was the individual teacher, the skill of that 
individual teacher in affecting the child's learning. 
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And what he developed was a statistical profile.  It is kind of complicated, but he 
worked this out.  And the answer turned out to be that the teacher's quality was, by far, 
the most important factor.  The next thing that happened was the University of Texas 
team took all of the students in the Dallas school district and tried to replicate it with a 
slightly different methodology.  And they found basically confirming information. 

 That is fundamental.  We now know a lot about how important the teacher is.  We 
can say with some confidence, a bad teacher will kill your kid, particularly if you have 
two bad teachers.  And if you have three, throw the kid away and get another one. 

 And these are very important findings.  But it takes that dedication. 

Ms. Schmitt.  I would just like to add that it is incredibly important to keep pushing the
envelope in the field of research and looking for new answers.  But there is also 
incredible consensus if you read all of the research reports in the last 10 years; there is 
incredible consensus around what needs to take place within school buildings to improve 
student achievement.  And the biggest barrier is taking that consensus and actually 
getting it implemented in classrooms. 

 I think that we have to debunk some of the ideas about what it takes to get to a 
high-performance learning environment.  It is actually building teams of teachers, it is 
continually investing in human capital, and it is focusing on data-driven decision-making 
and moving beyond the rhetoric, actually building skills within classrooms.  And there 
are a number of other things. 

 But we really need to look at what is that translation mechanism that takes this 
incredible consensus within the research community and actually builds the capacity to 
help teachers and principals by rolling up your sleeves, getting in there, doing high-
quality training, coaching, reflecting, refinement and really building a culture of 
continuous improvement. 

 So sometimes I think when we stay up in the more ethereal research realms, we 
sort of miss the obvious needs that need to take place. 

Chairman Castle.  Thank you. 

Mr. Forgione.  Can I just make one comment? 

Chairman Castle.  If you can do it briefly. 

Mr. Forgione.  Regarding the time frame, we need to realize that we have an immature 
field.  That is a reality. 

 You know, the gross national product and the unemployment rate took decades to 
build.  We need to make that same investment. 
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The good news is in the field of reading, we have a technology now.  We are 
training teachers in how to read.  The difficulty was when I was at the Texas legislature 
this year, they want to fund mathematics.  There is no agreement on how to teach math.  
We all thought math was math.  But how to get agreement on how to teach it, like we 
have in reading, this is the disability of our field. 

 But it is a young field.  Please invest in it, and in 30 years we will have the 
complement.  It takes that much time. 

Chairman Castle.  Thank you, Ms. Davis. 

 Here is the schedule.  We are trying to go to Mr. Hinojosa and Mr. Ford in the 
next 10 minutes, or perhaps a little bit less; and then we have a vote. 

 I will have to make a decision about whether we are going to come back or not.  I 
have a hunch we may have more than the one vote, so we may be gone long enough that 
we will have to submit some questions. 

Mr. Hinojosa.  Thank you, Mr. Chairman.  I was very pleased to hear Dr. Bennett from 
Chicago say that in doing research you need to really focus on including history, culture 
and language.  And because of that, I want to maybe focus on special populations.  I am 
talking about the bilingual and dual-language programs, migrant education, the 
challenged and disabled children and their programs, and the gifted and talented. 

 And I wanted to say, Dr. Goldstine, that I was very impressed with your 
presentation, and I would like to go visit your county school district sometime soon, 
because in your opening statement, you said that no other regions of the country have 
been as challenged as yours. 

 Well, I want to go see yours, because I would question that, and invite you to 
come visit mine where the makeup is quite different.  The number of migrant students 
that I have is over 100,000.  The Hispanic population, Latino population, does not have a 
10 percent dropout rate like when you felt you were challenged; it is three times that.  
And the challenges just continue to be huge, like a real mountain. 

 So all I can say is, I was very impressed with your presentation.  And I look 
forward to going to visit your school. 

 But I think that I am going to start with my first question to our good friend from 
Texas, Dr. Forgione. 

 Having been in State and Federal positions, where you could really make a 
difference, I appreciate your experience with education research statistics, evaluation, 
information dissemination, all of that.  What have you learned about dealing with the 
Latino community?  You said in your presentation that you had reduced the dropout rate 
from 1,200 students to 800 in 1 year. 
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And can you tell me what you learned with that?  How we can utilize research to 
take that 30 percent dropout rate and bring it down to less than 10? 

Mr. Forgione.  In every year, you start over.  So even though we did it 1 year, the next 
year we could be back to 1,200.  It is a real challenge.  I remember I was at this 
Committee, and you raised questions a couple of years ago about the dropout as being an 
impediment.  The whole issue of English language learners, I think, is one that needs an 
increasing investment in research. 

 We in Austin are a community, one-third of our households are English language 
learners.  Half of our students are Hispanic American.  This is a challenge.  The good 
news is, the cognitive research applies in both cases.  We are dealing with clear 
expectations, rigorous, challenging content, accountable talk. 

 The difficulty is to build the rubric in Spanish so that the teachers can take the 
children in their own language, build that strong foundation, and then move them into 
English quickly.  That is what we are trying to do.  That is why, in fact, Dr. Resnick is 
working with us, because she wants to work in a community that is committed to true 
bilingual education with every student being dual-language competent. 

 That has got to be the goal of Austin even though this superintendent is deficient 
in that. 

 So we welcome it, but we need the best people in the country helping us, whether 
it is Albert Ortiz at the University of Texas or other people, Henji Hakuta at Stanford.
And this is where you, creating a national vehicle that we can work with, will leave us an 
opportunity to grow together. 

 But we are trying to move in all dual language.  Everything I put out is in two 
languages.  I have got to communicate and build respect for public education across my 
community.

 And obviously the challenge of Texas in the future is our demographics.  It is a 
wonderful opportunity, but it also a real constraint when you are Chapter 41, which you 
know what that means, less resources. 

Mr. Hinojosa.  Mr. Chairman, I yield the balance of my time.  I wish we had more time 
to ask questions. 

Chairman Castle.  We can come back if you wish to, sir. 

Mr. Hinojosa.  It depends on the number of votes. 

Chairman Castle.  There are two votes, so we would be gone a while.  The first is 15 
and the second one is five, unless there is a motion to recommit, in which case there  
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would be three votes.  Mr. Ford. 

Mr. Ford.  Real quick.  I appreciate, Mr. Chairman that there are a lot of good people on 
the panel. 

 Dean Fuhrman from the University of Pennsylvania, I thank you for being here.
 And Ms. Schmitt, for whom I worked for a period of time in one of her earlier 
lives, and she is also a graduate of the great University of Pennsylvania, having recently 
graduated from Wharton. 

 Congratulations to you. 

Dr. Forgione, it is good to see you again.  We had a little, kind of cantankerous exchange 
last time you were before the Committee. 

 Delighted to see you back, Dr. Bennett, and all of the other panelists. 

 I have two quick questions.  I would like to get some of it in writing since we are 
running out of time. 

 With regard to the ESEA reauthorization bill that this Committee passed, I would 
like to get, maybe briefly, 30 to 45 seconds of thought, if indeed you can reduce it 
without doing injustice to your argument or your feelings or perspective on the issue. 

 I know, Ms. Schmitt, being from Memphis we have had some experiences really 
or some decisions made by some of our local education policymakers about some of the 
strategies provided by your company.  I am not interested in the blame game, but I would 
love to hear what the company might have learned from that experience and how we 
might be able to apply some of that nationally and even learn at a local level how to do 
things better. 

 That being said let me be quiet.  You all came to talk to us, so let me listen for a 
second.  And I apologize for missing most of the hearing.  Dean Fuhrman, I particularly 
apologize to you.  I hope you don't tell President Rodin on me. 

Dr. Fuhrman.  I won't do that. 

 On ESAE, 30 seconds.  States are going to need sufficient resources and 
assistance in undertaking worthwhile annual testing and building measures of annual 
yearly progress. 

 One point I want to make is that consistently, since the 1980s, as responsibilities 
at the State level have increased, so has funding decreased for State agencies. 

 I was fortunate enough to chair Dr. Forgione's advisory board when he was chief 
State school officer in Delaware, and back then we struggled with the problem of  
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sufficient State resources to help schools. 

Dr. Goldstine told us earlier about how helpful the States have been.  It is shortsighted 
when State legislators are not sufficiently funding their agencies, which are critical in 
assistance and will be even more so under the new ESEA. 

Dr. Newman.  Let me do what I think could be a problem worth thinking about in the 
ESEA, and particularly the testing part that has been referred to. 

 There is across the country at the moment a growing apprehension about testing at 
the very time I think that assessment and standards and assessment have really produced 
results.  I think you couldn't have as much progress and reform if it hadn't been for the 
whole standards and assessment movement. 

 But there is a concern that the nature of the testing we are getting isn't really up to 
the task of measuring what we really want it to measure.  It is too simplistic.  There is a 
lot of backlash around parents; and Massachusetts, for example, has had a real backlash 
on this, as well as several other States. 

 Secondly, we have been attempting to rush it into high-stakes efforts.  I think that 
as the Federal Government pushes for more testing, we need to be careful that we push 
for high-quality testing and that we move on a continuous but not over-rapid basis, if you 
follow me. 

 Unless the parents and the schools and the teachers believe what is happening is 
really relevant, there will be a big backlash. 

Ms. Schmitt.  I will focus specifically on the question about Memphis.  In Memphis, 
Tennessee, New American Schools, which is a nonprofit organization, has been working 
in partnership with that district for over 5 years and had a charismatic leader in the form 
of the superintendent, Dr. Gerry House, who was there for 8 years, and really brought to 
the district a focus on utilizing research-based strategies. 

 What happened most recently is a new superintendent, new team, came in and a 
decision was made to wipe out everything that had happened in the prior administration, 
literally in every school, 167 schools in the district, and it was based on a research report. 

Chairman Castle.  Ms. Schmitt, I am going to have to ask you to be very brief, because 
we are down to less than 3 minutes on this vote.  We have got to get over to the vote. 

Ms. Schmitt.  It was very poor research.  So everything that we have been talking about 
today and the need to dramatically enhance the quality of research that is used to make 
decisions is absolutely critical. 

 Number one lesson learned, it is not a good idea in any school district in America 
to mandate a particular approach.  There was a 100 percent mandate, all schools, and we
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should not do that. 

 We need buy-in, commitment and thoughtful implementation. 

Mr. Ford.  I appreciate that.  I want to follow up with you on that as well, because I 
agree with you. 

 And whatever the Chairman wants to do, if we can come back. 

Chairman Castle.  We have agreed not to come back, but submit questions in writing; I 
have some questions that I wish to submit in writing.  We could do that.  Some of the 
others do also. 

 But rather than delay you all, we aren't sure how long it is going to be.  So we are 
going to stand adjourned.  You may receive a letter with questions in writing.  But, again, 
we thank you very much for being here.  We appreciate it.  It is good to see all of you. 

 We have got to go out that door real fast.  So we stand adjourned. 

 Whereupon, at 3:40 p.m., the Subcommittee was adjourned. 
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